Los Angeles teacher confessed that she often hid her job from acquaintances. "Yesterday the teacher was considered snobbish and uninteresting because of her backward, retiring nature," she wrote: "Today the teacher, in order to be up to date and practical, must meet people in their own sphere and on an equal basis." Times were changing, and teachers needed to keep up with them. Bobbed hair, fashionable dress, and lively social interaction were necessary in a modern world. But "at the present time this idea of a teacher's dress and social life is still fast in the minds of some people," the author lamented. A teacher could not "participate in any social activities without being severely criticized for her dress and many of her actions by the people who still cling to their old ideas. The teacher is considered by some people as inferior and by others as superior," she concluded. "As a matter of fact," she argued, "most teachers want to be neither inferior nor superior, but just one of the 'bunch.'" available in the early twentieth century. It focuses on the urban Far West. Urban spaces offered fewer restrictions on teachers' behavior than did rural communities, and many of the teachers employed in these western districts were drawn to these cities by professional opportunities and the amenities of urban life.
2 Their willingness to articulate their personal and professional goals may have made them more forthcoming about the contradictions they experienced, although research in rural areas and other regions suggest that these teachers were not atypical in their concerns. As Kathleen Weiler's work on rural California suggests, teachers in the interwar years negotiated and resisted administrator and community restrictions on their personal lives.
3 Teachers in the urban spaces of the Far West used print media as a means to challenge public perceptions regarding their appearance and behavior and its relationship to their professional identities. The resulting debates reveal the complex interactions between ideas about professionalization, class, and gender in teachers' lives outside the school.
These discussions reflected community members', teachers', administrators', and reformers' concerns regarding teachers' roles in educational reform and the social transformations of the Progressive Era. Community members voiced expectations that teachers model middle-class behavior appropriate to their gender. As gender roles changed, the Victorian teacher appeared increasingly out of step with modern life, and yet community members and parents expressed discomfort when teachers participated in activities associated with the "new woman." Administrators and reformers focused on crafting a professional identity in which teachers' leisure activities supported their work in the schoolroom. Teachers navigated these changes carefully, asserting their right to participate in a variety of leisure activities and embrace some aspects of popular culture. Female teachers claimed that professionalism required them to shed the image of the dried-up schoolmarm and instead project a modern, stylish, yet conservative persona. Drawing on the emphasis progressive reformers placed on understanding the individual child, teachers also asserted that engagement in leisure activities and consumer culture enabled them to relate to their students more effectively. In doing so, teachers combined emerging ideas about middle-class femininity and masculinity, progressive educational reform, and professionalism to redefine their public image.
Print media both reinforced the stereotypical images that concerned teachers and administrators and offered teachers an opportunity to engage, often anonymously, in efforts to reshape these images. Urban
